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Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils for the years 2024-2026. 

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Paul’s CofE First 
School 

Number of pupils in school  137 

Proportion (%) of pupil premium eligible pupils 14 

11% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2 years 

Date this statement was published November 2024 

Date on which it will be reviewed November 2026 

Statement authorised by Claire Richards 

Pupil premium lead Claire Richards 

Governor / Trustee lead Louisa Griffiths  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £22,200 

Recovery premium funding allocation this academic year / 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£2123.78 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£24323.78 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St. Paul’s C of E First School all members of staff and governors recognise that a 

number of pupils within the school population may at any point during their school 

career require additional support and intervention. Our school vision states that:  

At St Paul’s, our welcoming Christian community, accepts and enables all to flourish to 

achieve their God-given potential. We develop independent and resilient learners, who 

lovingly respect each other with care and kindness. All are invited to make a difference 

in the world in which they live following in the footsteps and teachings of Jesus Christ. 

We are therefore committed to meeting our pupils’ pastoral, social and academic 

needs in a nurturing environment. As with every child in our care, a child who is in 

receipt of the pupil premium is valued, respected and entitled to develop to their full 

potential.  

Our ultimate objectives are to:  

● Remove barriers to learning created by poverty, family circumstance and background 
● Narrow the attainment gaps between disadvantaged pupils and their non-
disadvantaged peers                                                                                                        
● Ensure ALL pupils are able to read fluently and with good understanding to enable 
them to access the full breadth of the curriculum                                                             
● Develop pupils’ confidence in their ability to communicate effectively in a wide range 
of contexts                                                                                                                        
● Enable pupils and their families to look after their social and emotional wellbeing and 
to develop resilience                                                                                                         
● Ensure ALL pupils are able to access a wide range of opportunities to develop their 
knowledge and understanding of the world and their rights and responsibilities within it  

In order to achieve our objectives and overcome identified barriers to learning 
we will:  

● Provide all teachers with high quality CPD to ensure that pupils access effective 
quality first teaching                                                                                                          
● Provide targeted intervention and support to quickly address identified gaps in 
learning including the use of small group work and 1:1 tuition                                         
● Target funding to ensure that all pupils have access to trips, first hand learning 
experiences                                                                                                                      
● Provide opportunities for all pupils to participate in the full range of enrichment 
activities including sport and music                                                                                     
● Provide appropriate support to pupils so as to ensure their social, emotional 
development and protect their wellbeing and mental health                                            
● Provide proactive support to vulnerable families including involvement of external 
support agencies as necessary. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Poor attendance by PP children. Disadvantaged pupils continue to have 
reduced attendance levels on average, when compared to their non-dis-
advantaged peers 

2 PP children not meeting ARE expectations. 

3 PP children have Social and Emotional needs which impact learning. Poor self-
esteem and SEMH issues (these exacerbated for some by circum-
stances of pandemic) are more common in general and for some disad-
vantaged pupils mean they lack resilience and independence, find learn-
ing focus difficult and some also require additional support for emotional 
regulation. 

4 Fewer opportunities to experience extra-curricular activities including after 
school clubs, trips and enrichment activities. 

Intended outcomes  

Intended outcome Success criteria 

Early identification of pupils needing addi-
tional support within the reception class will 
ensure better development of early learn-
ing behaviours (linked to communication 
and language and personal social and 
emotional development) so that pupils 
make successful transitions into KS1 

Effective intervention programmes are 
identified and implemented to support 
early communication and language skills 
and PSED within the reception class. 
Over time children in receipt of pupil 
premium achieve good level of 
development at least in line with national 
outcomes. 
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Effective ‘keep-up’ phonic interventions in 
KS1 and catch-up approaches in KS2 will 
result in all children having more confident 
phonic skills to help with early decoding, 
spelling skills and reading fluency - so that 
they are not disadvantaged in other areas 
of the curriculum. 

 

 

 

 

 

Disadvantaged pupils will attain Year 1 
Phonic Check standard at least in line 
with national outcomes. A specific 
strategy will be in place to identify 
children in need of specific literacy 
support at transition to KS2 Effective 
support programmes for those with 
specific literacy difficulties will be in place 
from Year 3 

 

Strategy for teaching writing across school, 
will move to the GPS approach which is a 
Trust led writing programme. High quality 
reading texts, will be established. Children 
will be engaged in regular, purposeful 
writing activities. 

 

The gap in attainment throughout school 
between reading and writing will diminish 
over time. Pupil outcomes for writing at 
KS2 will be better than national 
Disadvantage pupils will attain in writing 
at least in line with national standards 

The school has identified that the 
attendance of pupils in receipt of pupil 
premium is below that of their peers, with a 
greater proportion being classed as 
persistent absentees. This is a significant 
barrier to learning that needs to be 
addressed, as regular attendance is crucial 
for academic progress and overall well-
being. Continued pro-active promotion of 
good attendance will improve attendance 
rates for disadvantaged pupils We will 
continue to develop positive, supportive 
relationships with disadvantaged families 
in support of better engagement with 
school and improved outcomes for children 

Average attendance for disadvantaged 
pupils will continue to improve over time 
so that it is at least in line with national 
attendance levels.  

Parents of disadvantaged children will 
attend all parent teacher meetings. 

Parents will be aware of and access 
wider support via the school. 
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Strategy in support of disadvantaged pu-
pils is clearly defined - with effective lead-
ership at senior level 
Belief that outcomes can be improved for 
all pupils (including disadvantaged and vul-
nerable learners) is fully established with 
all teaching staff understanding their role in 
this - collective teacher efficacy  
Outcomes for disadvantaged pupils are ef-
fectively monitored and provision adapted 
when relevant 
 
 
 
 
 
 
 
 
 
 
 

 

HT and link governor are aware of current 
impact of PPG Strategy and 
communicate this effectively to all 
stakeholders.  

Teachers are fully aware of 
disadvantaged learners within their 
classes and understand potential barriers 
to learning and improved outcomes  

Disadvantaged children are fully engaged 
in wider opportunities offered by school 
(residentials, club, sport, music, positions 
of responsibility etc)  

Outcomes and impacts of initiatives in 
school always include disadvantaged 
pupils as a specific group 

The school has identified that pupils' emo-
tional well-being, social, and behavioural 
needs are affecting their readiness to learn 
and ability to make progress. This is an im-
portant barrier to address, as the school's 
vision and values emphasise developing 
well-rounded individuals and supporting all 
pupils to achieve their full potential. 
PP children are provided with opportunities 
and strategies to support their social and 
emotional needs, develop their resilience 
and perseverance skills as well as build 
positive relationships with their peers. 

 

Engage with parents and carers to de-

velop a shared understanding of the im-

portance of social, emotional, and behav-

ioural development, and provide them 

with resources and strategies to support 

their children at home (EEF Working with 

Parents to Support Children's Learning) 

Collaborate with external agencies, such 
as local authority educational 
psychologists, child and adolescent 
mental health services, and family 
support services, to provide a 
coordinated and holistic approach to 
supporting pupils' well-being and 
addressing complex needs (EEF Working 
with Parents to Support Children's 
Learning) 

PP families have been offered support 
with uniforms. E.g. through PTA second 
hand uniform shop or by requesting new 
items if needed. 

Edited uniform policy so branded items 
are optional. 

 

PP children are not disadvantaged in the 
current financial climate if parents are 
struggling to afford uniform. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £3300 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Develop provision 

within the reception 

classroom so as to pri-

oritise development of 

early learning behav-

iours (listening and at-

tention, managing feel-

ings and behaviour 

and making relation-

ships).  

Establish routines 

which promote high 

expectations for self 

regulation (inc engage-

ment, positive social 

interactions and learn-

ing)  

Prioritise resourcing to 

support collaborative 

learning and high en-

gagement activities 

  

EEF EYFS Toolkit states: ‘A number 
of studies suggest that improving the 
self-regulation skills of children in the 
early years is likely to have a lasting 
positive impact on later learning at 
school, and also have a positive 
impact on wider outcomes such as 
behaviour and persistence.’  

‘There are some indications that 
children from disadvantaged 
backgrounds are more likely to begin 
early years education with weaker 
self-regulation skills than their more 
affluent peers. As a result, 
embedding self-regulation strategies 
into early years teaching is likely to 
be particularly beneficial for children 
from disadvantaged backgrounds.’ 
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Continue to build on 

use of RWInc. Phonics 

(systematic synthetic 

phonics scheme) with 

continued support and 

training for teachers 

and TAs and further 

resources to secure 

stronger phonics 

teaching for all pupils 

and to support devel-

EEF reports that there is extensive 
evidence to show that phonics 
programmes and interventions 
provide high impact on improving 
outcomes for relatively low cost. 
They also state: ‘Studies in England 
have shown that pupils eligible for 
free school meals typically receive 
similar or slightly greater benefit 
from phonics interventions and 
approaches. This is likely to be due 
to the explicit nature of the 

2 
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opment of early read-

ing. To include devel-

opment day visits.  

 

instruction and the intensive support 
provided.  

It is possible that some 
disadvantaged pupils may not 
develop phonological awareness at 
the same rate as other pupils, 
having been exposed to fewer words 
spoken and books read in the home. 
‘Targeted phonics interventions may 
therefore improve decoding skills 
more quickly for pupils who have 
experienced these barriers to 
learning.’ EEF also records, in line 
with Reading Framework, that 
teaching of phonics should be 
explicit and systematic and matched 
to current level of skill – all of which 
is supported by RWInc. Phonics. 

 

Effective CPD, special-

ist external support 

and internal support 

given to English Lead 

and teaching staff to 

ensure consistent de-

velopment of strategy 

for teaching of writing 

based on effective use 

of high quality class 

texts. Funding for re-

sources to support 

teaching and promo-

tion of reading and 

writing. 

 

EEF Improving Literacy in KS2 
states ‘Supporting socially 
disadvantaged pupils to excel in 
literacy at this stage of life is critical 
to closing the attainment gap 
between this group of pupils and 
their peers’. Approach being taken to 
develop writing in school is in line 
with recommendations suggested in 
this EEF document. 

 

2 

Provide high-quality 

professional develop-

ment for teachers, fo-

cusing on effective 

teaching strategies for 

writing, This includes 

training on the GPS 

approach. Ensure all 

teachers have a strong 

understanding of the 

school's writing curric-

ulum and how to adapt 

it to meet the needs of 

EEF Improving Literacy in KS2 
states ‘Supporting socially 
disadvantaged pupils to excel in 
literacy at this stage of life is critical 
to closing the attainment gap 
between this group of pupils and 
their peers’. Approach being taken to 
develop writing in school is in line 
with recommendations suggested in 
this EEF document. 

 

2 
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disadvantaged pupils, 

drawing on the EEF's 

'Curriculum and Cogni-

tive Science' report. 

Whole staff INSET. 

Supply cover for 

Writing Lead. Staff 

CPD  

 

Early Language 
intervention for 
Reception.  

Cost for staff to 
provide intervention 

 

PP in children in YR make expected 
progress in Communication and 
Language. 

2 

Provide opportunities 

for teachers to observe 

and learn from each 

other's effective prac-

tice in teaching writing, 

in line with the EEF's 

'Effective Professional 

Development' recom-

mendations. Supply 

costs to cover staff. 

EEF Improving Literacy in KS2 
states ‘Supporting socially 
disadvantaged pupils to excel in 
literacy at this stage of life is critical 
to closing the attainment gap 
between this group of pupils and 
their peers’. Approach being taken to 
develop writing in school is in line 
with recommendations suggested in 
this EEF document. 

 

2 

Provide training for all 

staff on promoting pos-

itive mental health and 

well-being, including 

strategies for support-

ing pupils with social, 

emotional, and behav-

ioural needs (EEF Im-

proving Social and 

Emotional Learning in 

Primary Schools) 

Ensure that the school's curriculum 

and wider provision, including assem-

blies and PSHE lessons, explicitly ad-

dress themes of emotional well-being, 

mental health, and positive relation-

ships, in line with the school's Chris-

tian values (EEF Improving Social 

and Emotional Learning in Primary 

Schools) 

 

3 

Implement a whole-

school approach to de-

veloping pupils' self-

regulation and meta-

cognitive skills, which 

can help them manage 

their own learning and 

Ensure that the school's curriculum 

and wider provision, including assem-

blies and PSHE lessons, explicitly ad-

dress themes of emotional well-being, 

mental health, and positive relation-

ships, in line with the school's Chris-

tian values (EEF Improving Social 

3 
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behaviour more effec-

tively (EEF Improving 

Social and Emotional 

Learning in Primary 

Schools) 

CPD costs 

 

and Emotional Learning in Primary 

Schools) 

A structured programme of extra-cur-

ricular activities, such as sports, arts, 

and outdoor learning, to promote pu-

pils' physical and mental well-being, 

build social skills, and develop a 

sense of community (EEF Physical 

Activity Interventions) 

 

Ensure that the 

school's behaviour pol-

icy and practices are 

consistent with a re-

storative approach, 

CPD to deliver Restor-

ative Practice. 

Supply to release staff 

for peer observations. 

 

This is mentioned in the school's 
improvement priorities, to help build 
positive relationships and address 
underlying causes of challenging 
behaviour (EEF Improving 
Behaviour in Schools)  

3 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £10556.40 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Develop strategy to 

identify children with 

specific literacy difficul-

ties so as to ensure ef-

fective continued sup-

port in developing 

phonic and reading 

skills as children move 

to Year 3. Ensure 

strategy has a tiered 

approach with named 

interventions that can 

be put in place at vari-

ous stages. (Specific 

DFE Reading Framework supports a 
‘keep up’ rather than ‘catch up’ 
approach where possible: ‘The 
guidance emphasises that pupils 
need to keep up with their peers 
rather than be helped to catch up 
later, at a point when learning in the 
wider curriculum depends so much 
on literacy. Where pupils make 
insufficient progress, extra efforts 
should be made to provide them with 
extra practice and support from the 
beginning.’  

However, Section 5 of this document 
makes clear that for some children 
specific ‘catch-up’ provision is 
necessary and as with the EEF 

2 



10 

TA Training will be a 

likely next step) 

 

 

 

 

 

 

 

Toolkit recognises that ‘well-
evidenced teaching assistant 
interventions can be targeted at 
pupils that require additional support 
and can help previously low attaining 
pupils overcome barriers to learning 
and ‘catch-up’ with previously higher 
attaining pupils.’ 

 

 

 

 

 

 

  

Deliver small-group or 

one-to-one tuition for 

disadvantaged pupils 

who are struggling with 

writing, using qualified 

teachers or teaching 

assistants, as recom-

mended in the EEF's 

'One to One Tuition' 

and 'Small Group Tui-

tion' guidance. 

 

All children will make expected progress 
from their starting points.  

 

2 

Ensure all teachers 

have a strong under-

standing of the 

school's writing curric-

ulum and how to adapt 

it to meet the needs of 

disadvantaged pupils, 

drawing on the EEF's 

'Curriculum and Cogni-

tive Science' report. 

 

All children will make expected progress 
from their starting points in Writing.  

 

2 

Provide targeted inter-

ventions for disadvan-

taged pupils to develop 

their phonics and early 

reading skills, building 

on the school's exist-

ing strong practice in 

Children will make expected progress 
from their starting points in Reading and 
pass the Phonics Screening Check. 

Children will have the opportunity to 
read every day with an adult. 

 

2 
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this area, as sug-

gested in the EEF's 

'Improving Literacy in 

Key Stage 1' guidance. 

 

Offer small-group or 

one-to-one counselling 

or mentoring sessions 

for pupils experiencing 

significant social, emo-

tional, or behavioural 

difficulties (EEF Im-

proving Social and 

Emotional Learning in 

Primary Schools) 

Calm Time/Calm breaks 

for children that need it. 

EEF Toolkit states: Evidence suggests 
that children from disadvantaged 
backgrounds have, on average, weaker 
SEL skills at all ages than their more 
affluent peers. These skills are likely to 
influence a range of outcomes for pupils; 
lower SEL skills re linked with poorer 
mental health and lower academic 
attainment.’ 

The toolkit goes on to suggest that 
targeted approaches work best when 
used alongside universal programmes 
and when ‘supported by professional 
‘development and training for staff.  

Children are able to access calming time 
throughout the day when they are 
overwhelmed. This will contribute 
positively towards their wellbeing. 

3 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £8343.60 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Enhanced learning 
support and improved 
aspirations for 
disadvantaged pupils 
inc. Before and After 
school club provision 
to support effective 
transitions into school 
in the morning and 
increased 
opportunities for 
learning (e.g. 1:1 
reading / homework 
support / access to 
computers in 
breakfast and/or after 
school club). Support 
and encouragement 

EEF Teaching and Learning toolkit 
reports that though extending school 
time has a relatively low impact on 
outcomes it does conclude ‘There is 
some evidence to suggest that 
disadvantaged pupils might benefit 
more from additional school 
time...Additional non-academic 
activities may also provide free or 
low-cost alternatives to sport, music, 
and other enrichment activities that 
more advantaged families are more 
likely to be able to pay for outside of 
school’ and we believe that before 
school provision is especially 
effective in cueing children into good 
learning behaviours for the rest of 
the day and that both before and 

4 
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provided to ensure 
that children are able 
to participate fully in 
all learning 
opportunities and 
extracurricular 
activities on offer (e.g. 
music, school visits, 
holiday clubs). 

 

To broaden the 
experiences of 
disadvantaged pupils 
and develop their 
confidence and 
engagement, as 
suggested in the 
EEF's 'Arts 
Participation' and 
'Physical Activity' 
guidance. 

after school care help to promote 
attendance. Though EEF Teaching 
and Learning Toolkit suggests the 
overall impact of sports or arts 
participation on academic 
achievement tends to be positive but 
low. Being involved in extra-
curricular activities may increase 
attendance and retention and is 
likely to have wider health and social 

benefits. Additionally, studies of 
adventure learning interventions 
consistently show positive benefits 
on academic learning along with an 
impact on noncognitive outcomes 
such as self-confidence. The 
evidence suggests that the impact is 
greater for more vulnerable 
students. 

 

Continued work to 
improve punctuality 
and attendance rates. 
SLT monitors 
punctuality and 
attendance and 
follows up quickly on 
patterns in lateness 
and absences. First 
day response 
provision. SLT and 
attendance lead work 
proactively to ensure 
attendance rates 
improve where these 
are low (engaging 
external attendance 
and engagement 
services)  

We can only improve attainment and 
outcomes for children if they are 
actually in school. Recent research 
by the EEF has highlighted poor 
attendance as one of the major 
factors affecting the academic 
achievement of disadvantaged 
pupils. Whilst overall attendance 
rates at school are currently strong 
there is a big discrepancy between 
non-disadvantaged and 
disadvantaged attendance rates and 
we will continue to try and address 
these through a proactive response 
to absence along-side other activities 
detailed here which we hope will 
encourage greater engagement by 
disadvantaged pupils and their 
families. 

 

1 

Engage with parents 

and carers to under-

stand the specific chal-

lenges they face and 

work together to find 

solutions (EEF Guid-

ance Report: Working 

We can only improve attainment and 
outcomes for children if they are 
actually in school. Recent research 
by the EEF has highlighted poor 
attendance as one of the major 
factors affecting the academic 
achievement of disadvantaged 
pupils. Whilst overall attendance 
rates at school are currently strong 
there is a discrepancy between non-

4 
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with Parents to Sup-

port Children's Learn-

ing) 

Provide access to 
family support 
services, such as 
counselling or 
parenting workshops, 
to address any 
underlying issues that 
may be contributing 
to poor attendance 
(EEF Guidance 
Report: Working with 
Parents to Support 
Children's Learning) 

disadvantaged and disadvantaged 
attendance rates and we will 
continue to try and address these 
through a proactive response to 
absence along-side other activities 
detailed here which we hope will 
encourage greater engagement by 
disadvantaged pupils and their 
families. 

 

Uniform 

= 10 x £30 = £300 

Contributions will be made towards 
uniform for PP children. 

1 

 

Total budgeted cost:  
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 

academic year.  

Rapidly identify and establish small intervention groups for disadvantaged pupils fail-
ing to make accelerated progress with a focus on phonics, writing and maths. 
 

• TA support in EYFS part time from November 2023 to July 2024 for additional sup-
port across Nursery and Reception providing Personal, Social and Emotional sup-
port. 
EYFS: 5 hours per week x 30 weeks x £18.52 =  £2778 
NELI Communication Project for Reception: 5 hours x £18.52 = £92.60 
Maths Hub Number Sense Project: 3 x days of supply x £185 per day = £555 
 

• Additional TA support in Y1 from September 2023 to July 2024. This allowed Y1 to 
be split into 3 targeted groups for Phonics, and for targeted support to be delivered in 
English and Maths lessons.  
 
Phonics: 5 hours per week x 38 weeks x £18.52 = £3518.80 
Phonics 1:1: 3 hours per week x 38 weeks x £18.52 = £2,166.84 
English: 3 hours per week x 38 weeks x £18.52 = £2,166.84 
Maths: 4.5 hours per week X 38 weeks X £18.52 = £3250.26 

 
Total spend for :  £14,528.34 

 

• Evidence for Phonics: As of July 2024, 85% of the Y1 cohort have passed the Phonic 
screening at the latest check, in comparison to the beginning of Y1 when only 18% 
were on track to pass. This is a direct result of having an additional Phonics group 
and being able to address gaps in learning more specifically. 

• School benefitted from CPD and bespoke support from an external literacy advisor – 
ensuring consistent development of writing enhanced by the use of high-quality class 
texts.  

• Children in receipt of PPG have received additional learning resources/financial sup-
port to facilitate full engagement in the wider curriculum inc. sport, music, trips and 
workshops.  

 
 
 
Provide more opportunities for PP children to access extra-curricular activities in-
cluding after school clubs, trips and enrichment activities 
 

Cost of funded places for PP children to attend breakfast/after-school club over the 
course of the year 29 hours sessions were taken for 4 PP children in total.  Two chil-
dren X2 days X £5.00 = £10:00, one child 24 sessions x £6.50 = £156 and one child 
after school sports club £4 X 6 sessions = £24 
Total cost:  £190 
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• Additional lunchtime supervisor to support social and emotional needs and to model 
turn taking and support friendships/social skills: 5 hours x 38 weeks at 12.64 an hour 
= £2,401.60 
 

• Playdough Therapy Intervention 3 hours per week x 38 weeks at £18.52 per hour = 
£2111.28 

• Nurture group session 2 hours per week x 38 weeks at £18.52 = £1407.52 

• Mental Health Lead support from consultant 6 days  x £250 = £1500 

• School Trips 17 x £25 = £425 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

 N/A 

  

Service pupil premium funding  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 

 

 
 


